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day-to-day tasks of the education enterprise; "Conciliacion entre Fe y 
Cultura en la Escuela" [Conciliation between Faith and Culture in School] 
(Irene Maria Briones Martinez), which addresses the conflict that arose in 
one Italian public school when one group of persons invoked the principle of 
freedom of conscience to justify their refusal to participate in religious 
services held in school; "Una Sociedad Anestesiada : La Educacion como 
Alternativa para Salir de la Anestesia" [An Anesthetized Society: Education 
as an Alternative to Get Out of Anesthesia] (Alfredo Rodriguez Sedano; Juan 
Carlos Aguilera), which proposes a concept of domain that offers great 
advantages in facing the challenges that come with globalization; "Anai, una 
Forma de Publicacion en la Web" [A Better Way for Web Development] (Jesus 
Redrado; Luis Echarri; Concepcion Naval), which presents the strategy adopted 
by the University of Navarra for the creation of its Web content, the 
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development; and "Some Contributions of Philosophy to Education" [written in 
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El articulo esta basado en una comunicacion presentada en 

EL CONGRESO INTERNACIONAL “EL TIEMPO SIN PROTECCION DE LOS 
JOVENES EN LA UNION EUROPEA” [UNPROTECTED TIME OF YOUNG PE- 
OPLE IN THE EU] CELEBRADO EN LA UNIVERSIDAD DE BOLONIA (ItA- 
LIA) EL 2 6 DE OCTUBRE DE 2001 . TrATA DE LOS PROBLEMAS SOCIALES 
QUE SUELEN PRESENTAR LOS JOVENES DE ENTRE IO Y IJ ANOS DURAN- 
TE EL TIEMPO EN QUE NO RECIBEN EN SU VIDA DIARIA NINGUNA PRO- 
TECCION DE LOS AGENTES SOCIALES. Se PRESENTA TAMBIEN UN ANA- 
LISIS Y UNA EVALUACION DE LA POLITICA ADOPTADA HASTA AHORA PA- 
RA SOLUCIONAR ESTOS PROBLEMAS. El AUTOR SUB RAYA QUE EL VA- 
LOR Y EL SENTIDO DEL TIEMPO NO ES LO MISMO PARA LAS DISTINTAS 
GENERACIONES, PORQUE CADA UNA, EN SU PROPIO TIEMPO, SUFRE 
LAS ACELARACIONES Y DECELARACIONES DE MODO DISTINTO RESPEC- 
TO A OTRAS GENERACIONES. POR TANTO, EL PLANTEAMIENTO DEL 
PROBLEMA RELACIONADO CON EL TIEMPO SIN PROTECCION DE LOS 
JOVENES EXIGE LA CONSIDERACION DEL MODO EN QUE CADA GENE- 
RACION VIVE SU PROPIO TIEMPO Y EL TIEMPO PARA RELACIONARSE 
CON OTRAS GENERACIONES. Al FINAL SE PRESENTAN ALGUNAS SUGE- 
RENCIAS PARA LA POLITICA EDUCATIVA DE LA UNION EUROPEA. 
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GENERACIONAL. 



The paper was given on 26 October 2001 at the international 

CONGRESS ON “UNPROTECTED TIME OF YOUNG PEOPLE IN THE EU”, 
HELD AT THE UNIVERSITY OF BOLOGNA (ITALY). It DISCUSSES THE 
SOCIAL PROBLEMS CONNECTED TO THE TIME IN WHICH YOUNG PEO- 
PLE (10-15 years) ARE UNPROTECTED BY THE SOCIALISING AGENCIES 
IN EVERYDAY LIFE. The POLICIES DESIGNED SO FAR IN EU COUNTRIES 
TO COMBAT THESE PROBLEMS ARE ANALYSED AND EVALUATED. The 
AUTHOR UNDERLINES THE FACT THAT TIME IS NOT EQUAL FOR ALL 
GENERATIONS, BECAUSE TIME UNDERGOES VERY DIFFERING ACCELE- 
RATIONS AND DECELERATIONS DEPENDING ON THE POSITION OF 
EACH GENERATION AND THEREFORE IT ACQUIRES A VERY DIFFERENT 
VALUE AND MEANING FOR EACH OF THEM. FOR THESE REASONS, TO 
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2002 N°3 ESE 8 POSE THE PROBLEM OF UNPROTECTED TIME FOR YOUNG PEOPLE ME- 

ANS ENTERING INTO THE PROBLEM OF HOW THE VARIOUS GENERA* 

ESTUDIOS TIONS LIVE THEIR OWN TIME AND THE TIME FOR RELATING WITH 0T- 
pierpaolo DONATI fj ER GENERATIONS. The PAPER ENDS BY SUGGESTING SOME PROPO- 
SALS FOR EU EDUCATIONAL POLICIES. 

KEYWORDS; EARLY ADOLESCENCE, UNPROTECTED TIME, GENERATIONAL 
TIME, EDUCATIONAL POLICIES, INTERGENERATIONAL SOCIALIZATION. 



I. The PROBLEM OF “UNPROTECTED time” IN EARLY ADOLESCENCE 

1 . 1 . The development of children and adolescents is strongly tied to how they experience time. 
Time is a life opportunity that can be used in very different ways. Precisely because it is an 
opportunity, young people’s time presents risks that are greater (i) the more the child still has to 
acquire the ability to manage his time in the most useful and meaningful way for him, (ii) the more 
the social context in which the child lives is incompetent, unregulated, anomic or chaotic in its use 
of time. All the scientific research demonstrates that the individual factors and those of context are 
strongly correlated between themselves, even if the paths can be variable and, in any case, never 
deterministic. 

It is therefore necessary to see howj young people (term in which I include boys and girls between the 
ages of 10 and 15) perceive (i) time as a general life category and (ii) their concrete time, both in the 
subjective sense and in reference to the culture (ways of life) of the social context in which they live 
(family, school, peer group, other realities to which they belong or in which they take part). 

Basing myself on the results of several empirical researches, but extrapolating from these, I would 
like to exemplify the idea by presenting a typology of young people, differentiated according to how 
they perceive and organise their time (see in particular Donati y Colozzi, 1997, pp. 234-239). The 
typology can be synthesised in the following way: 

* Group A) Structured (or institutional) young people: those who perceive time as an opportunity 
restricted by socialising agents and organise their time according to those restraints. These are 
young people who demonstrate a certain equilibrium between time dedicated to themselves and 
to others, they communicate sufficiently with their family, they do their school work, and they 
have a limited amount of time for entertainment and playing. 

H Group B) Young people who self-schedule their time: those who demonstrate behaviour more inclined 
to scheduling their time by themselves, seeing it not just as a constraint of conformity, but also 
as an opportunity for personal choice. In this case, the young people dedicate more time to 
informal group or club activities with particular regulated aims (play, learning, sport, hobbies, 
etc.). 

* Group C) Young Explorers: those who reduce the restricted time (i.e. school activities, homework, 
etc.) to the minimum, to dedicate as much time as possible to explorational activities largely 
dictated by spontaneous and contingent motivations (once they were tied to knowledge of the 
local area, today they are more connected to “virtual streets”). The greatest leaning is towards 
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time spent away from the institutions (family, school, church, clubs), to 
satisfy the needs of curiosity and adventure in the world. 

■ Group D) Unstructured young people: those who reject compulsory times 
and in general escape from the temporal ties of the socialising agents. 

They are young people who dedicate little or no time to school 
activities, neither do they work or take part in social associations. They 
spend their time in informal relations, sometimes more tied to the 
family, other times more with groups of friends, without any long-term 
planning (hanging out), but driven by the need to survive or to show off 
or succeed in the situations in which they find themselves. 

The fundamental distinction is between the first two groups and the last 
two. The first two groups live in generational time (I will explain this term 
later on), the other two distance themselves from it or have lost it. The structured young people and 
those who self-schedule their time do not generally spend time hanging around the streets or use their 
time irrationally. Conversely, the explorers and unstructured young people are those more inclined to 
spend time on the street (real or virtual) or live their day without ties and planning organisation. They 
therefore have an imbalance on the side of unprotected time. 

These types of young people demonstrate ways of using time that are significantly correlated with 
the characteristics of their life context (the more structured and organised, for example, live in more 
stable families and attend organised club activities rather than not being members of any club or else 
only being involved in informal peer groups). 

The distinction between “protected time” and “unprotected time” underlines a problematic point 
of view: if the child’s time has an acceptable degree of risk or if the risk is unacceptable, in as much 
as it becomes a real danger. But from which point of view is the time safeguarded or risky (or, again, 
offers opportunity)? 

This distinction can be played from the point of view of the young person (what is risky for him 
and what is not, and why) or from the point of view of society (in particular, the socialising agents 
-family and school- and public apparatus, such as the legal, medical, police, etc.). In fact, it is the 
second point of view that prevails: the unprotected time is that defined as such by the institutions 
that dominate the young person, while the definition provided by the young person is often 
considered irrelevant, only presumed and generally virtually ignored. This is demonstrated by the fact 
that very rarely do the institutional socialising agents realise that the distinction between protected 
and unprotected time is also a problem for the child: usually parents and educators only realise this 
when the young person is already in a state of uneasiness, malaise, difficulty, deviance and is asking 
for help. But this occurs, in the vast majority of cases, only ex post. The need the young person has 
to be “regulated” in his actions by a significant subject outside himself, is often ignored by the 
socialising agencies as an internal and autonomous need of the young person himself, because the 
socialising agents have an intrinsic and structural tendency to define the problem of the time of the 
young person “to be protected” in an self-referring way, as a problem of control outside his 
consciousness. 

Can we introduce a third point of view? For example, the inter-generational one? This is what I 
would like to explore. 

In fact, the protected/unprotected time distinction assumes different meanings according to the 
semantics of protection. The two most important meanings are that of protection as control and that 
of protection as promotion, a) With the first meaning it is understood that the person is in some way 
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overseen in his time, that is to say he 1 is protected by external agents, made 
responsible ad hoc, in the context of a system of institutional guarantees, 
more or less institutionalising, b) With the second meaning, it is understood 
that the person is helped to make his time more meaningful and useful by 
exploiting greater autonomy, where society does not just watch over him, 
but suggests paths and projects for personal, interpersonal and community 
growth which make him more autonomous (deviant groups and sub- 
cultures also do this, by protecting the time of their members very 
effectively). 

The first meaning, while being very reductive, completely prevails over 
the second. This occurs not through want or by chance, as I will explain 
later, but for structural and cultural reasons, which have roots in the deepest 
assumptions of our modern European culture and corresponding social organisation (Foucault, 1975). 
Although some people believe that the terms protection and promotion are contradictory 2 , I believe 
that they can be wed to each other in a positive and synergic manner. And it is precisely the inter- 
generational perspective that helps see how this is possible, because it is from the point of view of the 
links between the generations that the control and promotion of young people assumes a special 
positive value. 

In today’s European society, there prevails a conception of protected time as time controlled by the 
socialising apparatus, while the semantics of protected time as promotional time operated by young people 
themselves, in relation to the actors “ significant to them ” is almost absent, in a given context. This second 
meaning is talked about a lot, but those who have recourse to it usually do so in a paternalistic way, 
because they do not really believe that young people can regulate themselves. Preventative, punitive, 
repressive measures, rather than promotional ones, prevail. In fact, it needs to be recognised that the 
acceptance of protected time as promotional is vary vague and fleeting, even if, as a general rule, its 
sense is clear: it ensures that the time spent by young people is a factor in human and social growth, 
even self-regulating, and not one of dissipation, anomie and deviance. But “to promote time” is 
demanding and put the security of the adult world at risk. 

The difficulties in defining “young people’s time” are tied to the phase in the life cycle that the 
individual person is passing through, or rather the point of intersection between the individual, family 
and generational life cycle phases in which they find themselves. If, for a small child, time is beaten 
out, decided and regulated by the socialising agencies (family, nursery and play school), when the 
person begins early adolescence things become more complicated: the socialising agencies loosen 



1 Throughout the whole text, “he" refers to both males and females. 

2 Cfr. C. Baraldi (2001 , p. 7): “the attempt to integrate the promotion of social participation with the protection of children and 
adolescents is particularly widespread. This attempt creates contradictions, both in the culture of childhood and adolescence, and 
in the concrete interventions directed at children and adolescents. In fact, while the promotion of participation makes it necessary to 
attribute autonomy of directional choice, protection creates the idea of a dependence on the directions of adults". The reason why 
Baraldi believes that protection and promotion are contradictory is because he observes these concepts (and action systems) from 
the point of view of the communicational double bind framework, rather than seeing them as concrete social relations that have 
intrinsic tensions, yes, but these tensions are positive for learning to overcome risk situations (on these deep distortions in the 
observation of communications, particularly socialising ones: cfr. Donati, 1991 , chapters 7 and 8). 
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their control, but they do not know how to regulate the freedom. The young 
person must acquire autonomy in spending his time and he has to do it by 
negotiating with the socialising agents. But up to what point do the latter 
understand his needs and know how to respond to them? 

Over the last few years there has been talk of resiliency. This term alludes 
to the fact that children and young adolescents are able to bounce back after 
shocks provoked by “tough interactions” with society (the theme, arising 
from research initially conducted in Great Britain, has spread as far as Asia) 

(Banaag, 1997). 

The fact is that early adolescence is a special period, ever more vague and 
critical in our society, which has not yet been properly discussed. It 
corresponds more or less to the period between 10 and 15 years of age (a 
period between the end of infancy and the beginning of adolescence, to which correspond very 
different types of formative systems in the various countries). This age can be seen as a “second birth” 
for the young person, due to the difficulties associated with the separation from the parents and the 
acquisition of a greater (going towards full) autonomy. What is needed is an attitude and pedagogy 
which pays a lot of attention to preventative action when the first, small problems emerge and while 
the parents are still willing to be involved in a meaningful way. But, in reality, this does not happen, 
or it occurs in a very small measure, because the young people are in a hurry to grow up and the 
parents no longer see them as children. 

The policies adopted for regulating young people’s time are more often than not mere reactions to 
the unease and difficulties being manifested. If time is dedicated to listening, this is done in 
recognition of a problem or feeling of unease that has already formed, often in a way that is difficult 
to reverse. The policies for young peoples’ time are very often directed at the young people as a stand- 
alone category, without involving the parents. These initiatives try to create specific congregating spaces 
for the young people which, besides often ignoring the differences of gender (for example, ignoring that 
girls are less interested than boys in sports, taking it for granted that the interest is the same), isolate 
the young people from other generations and produce a segregating differentiation of time and space. 

The generational dimension now becomes a crucial part of the problem. 
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1.2. What have generations got to do with it? 

Time is not the same for all generations. This is true in two ways: 

i) it is not equal within the world of young people because more and more they perceive the 
distances between themselves and those who immediately precede and follow them; in brief, even 
between the various generations of young people, time is perceived and lived in very different ways 
(see budget time analyses); 

ii) it is not equal between more distant generations (that is between children, young adults, 
adults and the elderly), because time undergoes very different accelerations and decelerations today, 
depending on the position of each generation and it therefore acquires a very different value and 
meaning for each of them. 

For these reasons, to pose the problem of unprotected time for young people means entering into 
the problem of how the various generations live their own time and time relating to other generations. 



1.3. In this contribution, I propose above all to explain the concept of “generational time” as the 

guiding concept for time policies sensitive to intergenerational relations (par. 2). 

O 
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estudios an d policies are and remain very abstract and completely centred on the 
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dual concept of freedom/control ( lib/lab ), rather than being directed at 
building sensible temporal projects and creating living contexts in line with 
such projects (par. 3). 

From this analysis, I propose to outline new attitudes in time policies for 
young people that are based on “glocal” contexts of time, identified with a 
space and rooted in a culture (par. 4). Finally, I will conclude with a few 
operational proposals (par. 5). 



2. To WHAT TIME ARE WE REFERRING? TO ELABORATE A CONCEPT AND POLICY OF “GENERATIONAL 

time” 

2.1. The basic argument that I would like to put forward is the following: young people’s time, 
wherever it is spent, is generational time” and should be recognised as such. In any case, we need to 
think about it in this light: that is as specific time for linking between generations, between the private- 
family sphere and the public sphere of school, and in general between the subjects in the community 
that surround young people. It is the time that makes the relations between different generations 
successful or failures, meaningful or empty. 

The starting point, which I believe it is useful to consider, is the fact that a lot of the unease, 
awkwardness and deviancies in young people, which show themselves in an irrational, anomic and 
often violent use of time, are the product of the fact that young people no longer feel “generational”, 
they no longer belong to a generation, they do not know what a generation is, they do not feel they 
share a common, meaningful historical story with a “same age social group” that has its place in the 
world and -in the future- the capacity to effect society positively. This want is the basis of the identity 
crisis -more and more frequent and profound- that we see exploding in adolescence and young 
adulthood. If we analyse the situation carefully, we see that the symbolic referring points and the 
affective and cognitive instruments needed for building a generational identity are missing for the 
child, right from early infancy 3 . We therefore have to rethink completely young people’s time using 
the interpretative key of the “generational sense of existence”. 

Often, when one speaks of young people’s time”, reference is made to the things the young person 
does: what time he gets up, if he has breakfast, if he watches the TV or not, for how long, if he goes 



The growth of violence on a world level (after the 1 1 September 2001 and the subsequent war on international terrorism) generates 
in young people the feeling of belonging to a very conflictual world, characterised by a perennial struggle, on which they can have 
no effect. The reactions can be of various types: there are those who react in an introverted way, internalising the situation as irrational 
fear and sometimes as their fault (the youngest do this, analogously to what happens when parents argue in a violent way and the 
children feel that these conflicts are caused by their behaviour); there are those who react in an extrovert way, manifesting aggression 
and violent behaviour (bullying, vandalism, small thefts, etc.). But, in every case, the identification with a generation that has a 
“dream”, or rather that feels it can build something positive for the future, is missing. 
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to school, what he does during the day, at what time he goes out, what he 
does when he comes home, how he spends extra-familial and extra- 
scholastic time, etc. etc. This is the traditional analysis of the young person’s 
budget-time, which is very useful as it enables us to reconstruct how the 
young person lives and therefore why he knows certain things and not 
others, why he behaves in a certain way and not in another, etc. etc. But I 
do not want to speak about this reified time. I want to talk about “young 
people’s time” in another key, that is from the perspective of time seen as a 
problem of meaning, where every one of them, from childhood, asks 
themselves where a certain way of living and using the opportunities 
(including hidden or only potential ones) of the day, week, month, year or 
life leads us. 

From this second point of view, time is the key to what “makes”, what constitutes, a generation: a 
generation exists if it can live “its” time in such a way as to feel itself effectively generated (by someone 
for whom it has and maintains a memory) and able to generate its own time, therefore to control the 
sense of the things that are done, why they are done, to plan what is done ( a generation does not 
exist if there is no intentional “plan” situated in time). In short, to talk about time for young people 
is to talk about their “generational awareness”: if and in what measure this time is perceived by 
teachers and parents, by all those who are involved with young people, and if it is valued or else 
negated and removed. 

My thesis is that this time (“generational time”) does not exist today, or rather, it is being more and 
more ignored. While all the people who surround the young person ought to be paying attention to 
the generational viewpoint, instead the time of the individual person is usually seen as that of an 
individual outside time and space, who can live anywhere and anyhow, and can be standardized. This 
situation is largely the product of optical distortions produced by the processes of globalisation. 

There are, obviously, differences tied to national cultural contexts. For example, the problem of 
overseeing the unprotected time of young people is felt more in Mediterranean countries than in 
central Europe, but the interpretation of the situation is different and also the reaction of parents and 
teachers. Empirical research has shown that the lack of supervision of children by adults is felt to be 
a problem much more in Italy (66%) and Portugal (62%) than in Germany (only 28% of the total 
population), but the reactions are opposed: in Italy and Portugal the lack of supervision is seen as a 
risk and danger, while in Germany it is seen as a positive test for the children (Totman Strie Planning 
and Research Ltd, 2001). 

2.2. We need to ask the question: why has the problem of “young people’s time”, understood as 
the analysis and evaluation of how young people spend their daily time between family, school and 
other areas of life, returned? 

There are a lot of reasons, but the fundamental one is that the time spent by young people, not 
only in extra-familial and extra-scholastic contexts, but also in the family and at school, produces their 
social integration less and less. In European children, boredom and a sense of emptiness grow, many of 
them suffer depression, some react with deviant behaviour, others seek release in violence, some take 
to wandering, they run away from home, and in general the number of youngsters who can be 
considered poor, marginalised and unstable raises. To these needs to be added the growing number of 
young people who do not integrate socially, because they are part of the army of migrants (fruit of 
international migrations, asylum seekers, refugees of every type). 
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It is not yet clear if the non-integrative character of young people’s time 
is due to the lack of social control or if it is the undesired effect of an 
excessive “puerocentric protectionism” on the part of our social regulatory 
systems (for example the fact that it is forbidden for children between the 
ages of 11 and 15 to do any work or to take on certain responsibilities 
during free-time activities). 

Staying in the area of what Europe produces internally, we can remind 
ourselves of the main things that make young people’s time ever more 
problematical for themselves and for society: the difficulties families have 
in managing the child and young person themselves, his/her times and 
spaces, in the face of a working day that requires more and more energy and 
attention, and lifestyle and consumer models that give little importance to 
interpersonal relationships. There is the now consolidated role of the TV as a substitute parent and 
the appearance of new media (video games, internet, etc.), which take up more and more of young 
people’s daily lives. We can call all this processes of globalisation, risk society (Beck, 1992) or whatever 
we want, but the fact is that time is used more and more in a reified and instrumental way, without 
being thought about in human terms. 

The schools themselves do not manage to adopt a quality time suited to the needs of the players 
involved (children, teachers, families, surrounding community), but maintain functions mainly of 
control over the time of young people, with images, expectations and practices of a custodial and 
playful type, of entertainment, notwithstanding the efforts made to organise the young person’s time 
in an educational and socialising way. 

My starting point is that the difficulties in managing young people’s time refer to a group of issues 
at the centre of which is a fact: time is no longer linear (as when it went from one point to another 
in a consecutive, intentional sequence, aimed at something), but has become circular (time turns back 
on itself every day, or rather every moment, it does not have to take us anywhere). 

In a lot of countries, attempts are made to control the unprotected time of young people by 
extending the school day. This measure is often only a product of the problems of parents (tied up at 
work, absent or far away) and only feeds the senseless circularity of the young person’s time. The 
experiences of extending the school day have only been productive where they have refused to be 
merely an extension, a simple lengthening, of the activities that are carried out in the morning or 
during curricular hours, because, in that case, all that is produced is the further colonisation, passivity, 
regimentation of the young person, through a widened scholastic circular time. To be truly innovative, 
meaningful, useful, the extended scholastic time must inscribe itself in another time: my hypothesis 
is that it is linear time that, for the young person, signifies help in rebuilding a historic memory and 
support in making plans, in entering a “strong” symbolic world where the future of one’s own 
existence is at stake. 

The time periods of the young person, even the scholastic ones, have changed radically because 
-more generally- the sense of time has changed, its scanning, its rhythms, the length of its periods 
during the day, the week, the year and the various eras of life. And how have they changed? 

In order to answer, we need to introduce the notion of time registers (Donati, 1994). I categorise 
them in three types: the interactional registers of time are those that consider time as a “communicative 
event”, which lasts for as long as the communication and disappears with it, like the image on a TV 
screen; the relationship registers are those that consider time as the “history of social relations”, in as 
much us they are concerned with the experiences that are born and develop between human relations, 
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which have their own “duration” and obviously can also die; the mythical- 
symbolic registers of time are those that consider reality in the light of things 
that have no time (“mythical”), which give an “ultimate” meaning to life 
because they are felt or imagined as eternal, or rather according to the time 
of the great symbols that direct human existence without being subjected to 
the contingencies of the present. Young people have myths, in fact it is 
precisely at that age that there is a need for myths (whether good or bad is 
another matter). But the fact is that, today, even the myths tend to be 
interactive, rather than archetypes: to put it briefly, they belong to the 
category of cartoons, video games, like popstars and movie stars, they are 
not the fixed stars which guide life. 

Well then, in my opinion, the time periods for young people have 
changed a lot in a precise direction, marked by the growing prevalence of interactional registers of time 
(time that lasts only as long as a communication) to the detriment of relationship registers (time for 
social relations, which are bom and develop and then die, but have a “duration”) and, above all, to 
the detriment of symbolic registers of time (time for things that give an ultimate meaning to life, the 
time for symbols that direct existence in a stable and planned way). Among certain groups of young 
people, interactional time prevails over relationship time and symbolic time almost to the point of 
obliterating them. 

Generally, young people’s time is more and more interactional, and only interactional, with the 
result being a lack of a generational sense. If the policies concerning time (including the extended time 
at school) serve only to increase the dominion of purely interactional time, we can expect more and 
more radical forms of adolescent crisis, owing to the lack of relationship and symbolic time. 

In certain environments time passes more quickly, in others more slowly. In certain moments of 
the day it has more meaning, in others it seems useless. In this overall picture, and in terms of 
relevance of meaning, where do family time and school time stand from the young persons point of view! 
The former certainly is and remains the most significant (if family time was missing the young person 
would no longer be able even to have an idea of extra-family time, including school time). And yet 
there is still the problem of how to connect these two different temporal contexts, with their rhythms, 
meanings, references and capacity to effect the identity of the young person. What is certain is that, 
in both contexts, children and young people are still too passive, even when adults say they want to 
apply a non-passive teaching method: the reason is that, whatever teaching method is used, it is the 
nature of time -and the balance between its interactional, relationship and symbolic registers- that 
decides if the young person can activate a certain capacity for development or must simply conform 
and adapt passively. 

The growing prevalence of purely interactional registers (made of temporary, superficial, vanishing 
communication) proceeds hand in hand with another phenomenon that is radically modifying young 
people’s time: the disappearance of the rites of passage from one age to another. In the past, the 
passage from childhood to adolescence and then beyond, within the family and outside it, was 
marked by quite precise rites, which followed predictable rhythms and customs, and to which strong 
relationship and symbolic registers were attached. The child first left the family to go to primary 
school, the adolescent on going to high school and university. Nowadays, there is some confusion 
about when the child and the adolescent leave the family: to the point where the number of teenagers 
and young adults who remain in their family of origin for years longer than used to be the case is 
growing everywhere. Normally, the child should “leave” the family at the moment it goes to nursery 
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school, and the adolescent when he enters upon the higher levels of 
education: but this is not said, it is not symbolised by anything, the times 
of exit-return-staying are uncertain and confused. There is no awareness of 
these movements of the times which mark the changes in age and their meaning-. 
children and young people are like parked cars, “leant” to the school, and 
there is no social rite which makes clear the sense of the passages and their 
times as part of a life project. Who can give this meaning? 

Evidently not the school alone, nor the family alone. We need to think 
again about the community, that vague and often invoked entity, because 
it is in the community that the rites of passage occur and time takes on a 
generational significance. 

Communities have largely disintegrated and are continuing to crumble, 
notwithstanding the strong counter-reactions. The family too has had to face a process of notable 
disorganisation, even though a widespread need for a certain reorganisation is now being felt. One 
could say that the entire social fabric seems to have lost its vital ingredient. 

It is as if time was running on empty. So that if, on the one hand, the need for informality is 
growing, on the other, rigidities are also increasing in a swirling game which increases the speed and 
disintegration of the rhythms of life, of the entrance and exit from one age to another, from one life 
cycle phase to another, from one social sphere to another. The fact is that community time has been 
“made present”, one lives the present without a past or a future. What responsibility do the family and 
the school (even the infant school) have for this new way of living time only “in the present”, only as 
“ordinary time without history”? One feels the need to find new referring points to establish the sense 
of time, its “registers”, because time influences decisively the very meaning of life itself, which will be 
much fuller if there is co-existence and integration between the three time registers (interactional, 
relationship, symbolic). 

What we know, or rather what we need to relearn, is that the young person needs “stable” time, 
articulated by attractive passages in order to construct his identity. He needs temporal rhythms as 
predictable and manageable on his scale as possible. Spontaneity, which is essential for psycho-socio- 
cultural growth and maturity, can be exercised -and better exercised- with organised rhythms along 
established paths, otherwise it is no longer spontaneity, but chaos, disorientation, uncertainty and 
fluctuation. 



2.3. In general, the responses of adolescent training systems over the last few years have shown 
some tendencies that need to be read in a critical light: 

- the school has suffered from pressures, internal and external, which have driven it to become a 
self-poietic type of configuration, that is the self-organisation of a “self-contained world”, in line with a 
tendency that risks increasing the replacement (rather than complementary) character which the 
school has in relation to families (this is the so-called self-referring nature of the school), precisely 
while teachers are more and more preoccupied and more and more impotent in educating the 
children; 

- the educational methods of the scholastic organisation have demonstrated a marked tendency to 
“ neutralising time”, rather than questioning and enriching their own times; in terms of socialisation, 
there has been a mixing of processes for formalising and making informal educational time, which has 
led to the loss of much content and value, even if it as produced greater expression and emotional 
sensitivity among young people. 
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